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ABSTRACT 
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Since the term career education was first introduced several years ago 
by Sidney Marland numerous efforts to conceptualize and implement the cpn- 
cept have occurred at Federal, ?tate and local levels. Federal efforts 
have included financial assistance to States and local school districts as , 
Veil as technical assistance through conferences, workshop^ and research 
and demonstration ,prp3 ects. Many States have developed career education 
position statements and/or guides, held conferences and workshops and have", 
supported local school district career education projects financially. 
Local school district^ across the country have formulated- and begun the ita- 
plementation of career education concepts. ^ - * 

The efforts of Federal, State and local educators to .conceptualize 
career education and implement it in the-schools are being received with 
mixed reactions. Some individuals and groups endorse the concept whole- 
heartedly. Others have taken a wait aud see attitude while still others 
are openly suspicious and hostile. These differences "of. opinion among in- 
dividuals and groups are substantial, ^^hey result in. part from the dif~ : 

■ * " • ' ' V * • ■* 

, ' •- . *• ' ■ . ' . ■ ■ • , 

ferent perspectives tha^ these- individuals and groups have -about the nature 
of man an^* his social institutions* These, differences form the basis for a 



paper presents a brief review of several key differences bf opiniou concerning 
pufpc|ses and conceptualizations, of career education* > 



A Work Ethic or a Life Ethic? *' 

A inajor dif£erehce of opinion exist s among educactoirs concerning the 

emphasis of career education — economic man or total man. Although there is 

no official Federal defixvltion of career education, an analysis of Federal 

publicatior^s , re$.ear*ch and demonstration project guidelines , and fetateraent.s 

reveals that career education as it is interpreted by some at this level 

' ■ ■ • ■ ■ . % . ■ ^ " , . ' . , 

has as its major focus economic man. Individuals 'who support this point 

of viev7 express the need to restore the credibility of the work jethic;jjto 

3ef ine work as personally meaningful, Socially productive and beneficial; 

• ••the career education movement seeks to define t-work as 
productive effort aimed at producii)g goods or services that 
. , 'will be beneficial to mankind. The connotations or pro- 
■ , ductiye and beneficial are equally important in 'this def- 
inition. ■ — • 
•• ■ . ' ■ . . . . • ■ 

^. ' It is a concept that pictures work as a prime means of 
helping -all individuals meet their personal, human needs 
for achievement, for accomplishment. One-irayst feel that he, 
is doing something that is recognized by others as being \ 
meaningful to the worker. 

/ It is a concept, that recognize^ that one person jnay 
like his work while another may dislike* the work, he does; 
yet neither wbrker is .diminished in the process. 
' It is a concept, that can be expressd^d in terms of the'\; 

economic and societal necessity for work, but can b^ equally/ 
well expressed in terms' of 'the psychblogical necessity for . \ 
work ks a means of enhancing one^s self-concept* ^. 

As envisioned by career education , work is a wonderful \ 
word^that carries; a .host, of positive, connojtat ions. Unfor- 
tunately, the word is not interpreted in such a way by many. 
' <^ persons at the present time. A major portion of/the initial 
^ • ' career education effort must be directed toward ^changing the 

. concept of work from one that . carries negative connotations 
^to oi\p^th'&t viewed in a positive manner by the vast 
majority of people (Hayt, 1973^ p. 4). « 



Other educators point- but that career education must focUs dn total 

man; that we must, go beyond work and focus on all of the roles, settings, 

and events of a person' s "total life. From this perspective, the term 

career means more than occupation. ' • 

... "career " is defined as the course by which one develops 
and lives a responsible and satisfying life. By defining: 
"career" in terms of man's life span, ^e must 'include one's 
^. roles as, learner^ producer , citizen, family member , con- 
sumer, and social-political being. . Throughout a life span, / 
these roles are in a constant^ ^tate of changing relative 
importance. At one pointy, an individual may perceive the 
role of citi-^n as his highest priority. At another time,< 
the role of producer "may be , most important . ^ Although the 
assignment : of permanent preeminence to any .one of „these ) 
, , roles must be ^voided , temporary emphasis oh one or another 

/ ' may be justified.- (Gordon, 1973 ^ p. 59) 

This same theme was^ repeated by Larry Al;|j^n, a 1972 high school grad- 
uate of Searcy j Arkansas, v VJhen asked to discuss the ca nLcept of car eex 
education, he stressed-the need to fociis on learning to live as well as. 
learning to make a living. " . 

•..I hope that when the time comes to follow a Career- Edu- 
cation plan in public schools we don't limit, the concept 
. implied V by the term "Career Education"./ In the future, the 
s " work careeris of Americans will constitute only a pprticrii of . 
our daily lives. . . . To lead £ull.,/usefui lives, on the job 
and of f , we must be prepared to develop ourselves into well— , 
rounded individyials. (Allen, 1973^ yp. 162) 

. ^ ^ -V. \ . ■ ^ • " ; ' • ' 

Those who advocate the point of yiew that .career education must focus ^ 
on total man, nbt economic man alone, do not deny the importance of the role 
of work in th^'^iife of ij^^^ On thq contrary, -they recognize that wo^k is a 
central activity for most people. ; But the^ also un derstand that work rbles 
and settings cannot be separated from the other roles and settings of a 

• • ■ ' .0, ■ • " • ■ ' . ' " ' ■ ■ ■ . ■ ' 

- ■» ■ . » - • • i • 

p^rson*^ total life. \ And that if work roles and settings are. seen from. 

" .; ; • • ■ ' \ ' ' - ■.. . .. ■ • ■ ' ■ ' ' 

Mils Jarger contfext, tihe development of economic man can be facilitated. 
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Former Labor Secretary VJiilard Wirfcz made this point clear recently in a 



speech. He talked ..about the need to v7ork' toward a life *ethic in which wbrk 

lias meaning. . ' 

We are going to have to think about not just a "work 
ethic" but what life is all about. We should look for - „ 
- a Vlife ethic" that gives work more meaning. In such 

an environment productivity will have a much different > 
definition today. * . - , ^ • . 



Part of Education or All of Education? 

Is career education all of edXication or is it only part of education? 

Differences of opinion exist. On one side, career education is seen as 

being part of the tbtall educational process. This perspective is evident 

In the following definition of career education. 

Career^ education. is , preparation for all meaningful and » \ 
, productive activity, at work or at leisure, whether paid ^ 

\ or volunteer, as employee or employe*r, in. private bus- . 
iness or in the public sector,^ or in the fami^ly. (Hoyt, 
Evans, Macksin, and Manguson, 1972, p. 2) • . 

From this perspective, career education' involves that portion of the 
• e'ducational process which relates to preparation for work. The proponents 
of this position recommend substantial changes in present educational pro- 
cesses.' They 'poi-nt' out ^:hat much of edup^ion is overly abstract and often 

.... . ■' ' ■ • " c ' , 

unrelated to the world, especially the work ^world . Young people hay e- 
little knowledge ^nd understanding of the work world and the possibilities 
it may have for them. There is a heed for education that will provide in- 
divxduais wi ErTexp *.^if c e s , and / 1 r a i f .tn g ^ Lo . su 'd^c- cvi ' -efrs^rp^ ^iou ^ , lly . 3jbf? , n , fivsr .. . 
they decide to leave 'the formal educational process. Career educatipn 
formulated in this way eneoinpasses voi^ational technical education, but also 
Includes other educational curricula which can and should be related to the 



A. 



work vorld* In this manner aspects of courses such as English, history, 

' . ■ ■• ■• " ' ^ • ' ' '] ■ 

science and mathematics also are included in^the career education concept. 

The other position that is taken by a number ,of educators is tha\t 

■ ' ■ ■ ■ ■ ■ V ■ ■ , ■ \ . . 

career education is education; that education cannot be divided into seg- ^ 

men ts such as career education, - health, education and asthetic educatioti. 

• ••Career Educat-ion is properly synonymous in meaning ' V 

with education . Or tCsput it differently, all education, 
in addition to whatever .else it may be,, should^ be career 
education. (Mdlurrin, 1973 p. 19) ' ^ .. . 



. IJie proponents of this position klso recoramend the need to make sub- 
Btantial changes in present educational processes. In this case> however, 
changes in all aspects of the educational process are recotnjnended ; not 
only in those aspects that^relate to the \j6rk world. Those who favor the 
broad view of career education stress the neqd to relate all of education 
to all of 'the roles, settings and events of a person's total life. 

(. • ■ . . ■ ■ - ■ 

For Some?^ Foi; A11?J Fpr fef:? ^ • 

■ ' ■ / ■ .' . '■ , ' 

There is concern among isome educators ^that career education is a hew 

title for vocational-techriical education. This concern Is expressed in a 
number of ways. For example, in the summer 1972 issue of the National 
Urban League's Education Division Newsletter Epic , V7hlch was devoted en- 
tirely to career education, section subtitles sUch as. "Career Education: 
A New Name for an Old ^ame" and "Career Education in the Midwest: Confii^d 
with Vocational Education" were used. In a , s,imilar way but from a somewhat 
-difSeWnt- perSpcG'ttve^^ Kash^-and Ague (-1973', p. 377) express •. concern^ about 
what they feel an over empha^sis in career education on the development , 



of marketable skills at the 



expense of 'skills for living 'a life. 



To counteract, the . current preoccupation with market- - 
able ^skills typical* of many career programs, edu-- 
. cators will have "to consider the valrfe of skills 
• which may ^>e probing, questionning^ non-instrumental > 
and conf rontatlve. / . , ' *i 



Other educators stress the Importance of career education for all 
people at all educational levals from early cTiildhood through^ the adult 

■•■••/ ■ ^ ■ ' ■ ■ ■ ' - ■ ^ 

years. They feel, hdw&ver, that some present conceptions must be extended 

to accomplish this. I ' . • ■ • 

• ••focusing on K-!^& or even K-lA will inadvertently ' ' 
•reinforce the image that Career Education is, after ' . 

all, the old wine of vocational education in a new ' 
bottle,.. it is imperative to take every precaution 
to avoid the equation that Career Education equals 
^vocational educaFi9rr. X demon slLra^^^ . ; „ - 

Educatipn is for college students would help avoid 
^ this. (Spradley, 1973, p. 13) . 

Directly related :to the issue of -for whom is career education Intended 

i& the Issue of the purpose of career educat'ion. The lives seem to be 

drawn most sharply between those who advocate a work world orientation with 

an emphasis on the development of marketable skills and those who feel 

career education should stress the development of "living a life" skills as 

well. as "earning a living" skills. This difference in viex^oint can be 

seen ir^- the quotations take^ f rom the vzritings of Hoyt and IJash and Ague. 

This difference of opinion relates directly to the scope of career educa- 

. ■ ' ' ' . - ■ ■ • • ' ' ' • 

t^on and whether or not^areer education is part of education or all ot . 

. ' ' ■ . ' - . ' ■ *■ ' - ■ • ^ 

.education. - 



A Final ,Note ^ . • v 

These different perspectives concerning the purposes and conceptualiza 
tlops of career education are deeply engrained in the value systems of the 
various cbnceptualizers* /*Thi'*]p(^^ 

and refocusing education could be lost if these basic differences are not 
resolved. For these differences to be resolved it will be necessary tp. 
adopt a' both/and attitude rather thati an either/or. attitude. The various 



perspectives' concerning career education .need-^'to be brought together In a 

meaningful way;. This, ^perhaps, Is what Marland (1973, p. Ix) meant when he 

■ ' * ■ . ^ ^. ' . . ^ 

^ald c^reer education will be defined by practitioners. , , ♦ 

It is Important to vote here that we had declined, and 
■ to t'his date c^bntihue to decline, to lay out a concrete , ^ 

. " Federal definition of 'Career Education. We have chosen 
\. to shiin a Federal "approved solution,*' bjalieving that 

If 'the notion has nferit, it will be defined within ^ ; 

' general parameters jointly developed by the^ teachers , 
counselors, board o£ education members, college facul^ 
• liies, superintendents i and deans and the constituencies 
> 0;f parents and students whom we serve.. 

To bring the vario.us perspectives about career edbcaticn together to • 

begin to resolve some of the critical issues concerning the purposes and ^ 

conceptualizations of career education, there Is a ;5:eed to view human 

^growth and development irf all of its varied' aspects. ^ To respond to the in- 

dividual ^nd social rieeds of today and tomorrow, care^er education cannot be 

eegmented and divided; neither can human growth and development. A number 

• > *- ■ 

of career education cpnceptualizers state that careiar educaticfix is based 
"upon career development c.oncepts.and principles.^ -Although 'career develop- 

ment is defined in several ways — sometimes. as a component of carreer education 

" . • -.^ •,.■'■"*.■ 

, ' ■ ' ' ■ ■ » . . i ~ -. " ■ 

and sometimes as that part of human ^development dealing with the work 

world — ^^it is seen as having primarily an o'ccup^tipijial focus. If it is^de- 

' ' ■ • •-, - 

fined in this manner, such a view is too narrow. Vhat is neede'd- is a way 

X, ^ ^ . ^' ' ^ ■ • . . ' ■■ ■ - ' ■ ' " ./ V 

of describing human growth and development in which . "^11 dimensions of life - 
are focused upon, not as separate entities, but as Interrelated parts of \^ 
the whole, per son"^^(Gysbers, Drier and Moore, 1973). ■ 
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